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Abstract 
The spread of English as an International Language (EIL) has realigned teachers’ sense of professional identity. On the other 
hand, the teachers’ professional identity may work as a filter in the acceptance of EIL. This study bridges the gap between theory 
and practice by investigating how the notions of EIL interact with Iranian language teachers’ identity and theirperception of
professional competence by conducting a questionnaire survey followed by two in-depth interviews discussing the notion of EIL. 
The results of this study shed significant light on the professional identity of Iranian language teachers and their acceptance or 
rejection of EIL. 
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1. Introduction  
For years, reaching native-like proficiency was set as the ultimate goal in teaching and learning English. But 
now, with the spread of English as an international language for cross-cultural communication, attention has turned 
to the non-native teachers’ positive contribution to teaching English for international intelligibility and 
communication (Kachru& Nelson, 2001; McKay, 2002). The traditional view of an effective teacher of English, 
thus, requires a new definition (McKay, 2002). The new definition emphasizes using English as an international 
language for communication purposes as the goal in teaching and learning English. Besides, native-like proficiency 
should not be the ultimate goal for learning and teaching English; nor should it be considered as the standard used 
for judging English teachers’ professional competence (Kachru & Nelson, 2001; McKay, 2002). The introduction of 
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EIL, so, has led to the realignment of teachers’ sense of competence and expertise; and, consequently, may affect 
teachers’ professional identity. 
 
So, it is language teachers’ responsibility to fulfil these national expectations and the need to improve 
students’ command of English. These beliefs and attitudes influence teachers’ perception of their professional role. 
If they accept EIL argument, they should no longer see themselves as agents of native speakers’ English, rather they 
should identify themselves as EIL teachers as well as contributors to the development of new varieties of the English 
language (Liou, 2008). Moreover, if teachers teach English for international intelligibility and communication, and 
not to reach native-like proficiency, this perception of professional competence and subject knowledge will 
influence their sense of competence and expertise, the way they teach (Goodson & Cole, 1994), their commitment to 
their teaching role (Moore &Hofman, 1988) and their attitudes toward education change (Beijaard, 2004). This will 
redefine the professionalism of an effective English teacher and the way they look at themselves or their 
professional identity. 
 
Focus on teachers’ professional identity provides a powerful lens to explore potential issues with the 
introduction of EIL (Liou, 2008).  Liou (ibid) believed studying teachers’ responses towards EIL provided an 
opportunity to study more closely the way teacher professional identity was linked with their perceptions of 
professional competences and subject knowledge. However, few researchers (Jenkins, 2005; Liou, 2008; Sifakis & 
Sougari, 2005) have studied the English teachers’ perception of the spread of English as an international language. 
 
As for the ELT literature in Iran, except for the few scholars who have paid special attention to the 
development of EIL (e.g., Talebinezhad&Aliakbari, 2001; Sharifian, 2009, 2011; Sharifian&Jamarani, 2013), most 
of the scholars have failed to address the recent development of using English as an international language. 
However, most of these studies were based on theoretical assumptions or personal opinions, rather than based on 
empirical studies of NNS English teachers’ perspectives. So, there is a gap in the literature in this regard and it 
should be filled with empirical studies. 
 
The results of analyzing teachers’ responses through the lens of their professional identity, will inform the 
likely success or failure and possible effects of EIL. That is, professional identity is, by definition, ever in a process 
of changing and adjusting to the fast spread and changes of the English languages in the world. Will the changes in 
the global trend of ELT impact their professional identity? Therefore, research questions to ask for this study are: 
Q1: How does the notion of EIL affect Iranian language teachers’ professional identity and perception of their 
professional competence?  
Q2: How does Iranian language teachers’ professional identity and competence affect acceptance or rejection of 
notion of EIL?  
2. Methodology  
2.1. Participants  
The participants of this study were 25 (12 male, 13 female) teachers teaching English in several Language 
institutes (Zabansara, Iranmehr, Kish) in different cities (Khorramabad, Tehran, Isfahan, Ilam, and Ahvaz) in Iran.  
This research focused on English teachers in the institutes because the notions of EIL have a greater possibility to be 
considered by English teachers in institutes which mostly focus on communication. Participants’ age ranged from 22 
to 45 and all of them were Farsi speakers. The participating teachers in this project were BA, MA, or PhD 
candidates majoring in Applied Linguistics in English, TEFL, and literature studies. In order to come up with a 
representative sample, participants were chosen from different parts of the country from among teachers who were 
teaching English in the institutes and, so, some of them were just available through the Internet. 
2.2. Materials 
Materials used for this study include: survey questionnaire, a PowerPoint Presentation, and two sets of 
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interviews: 
2.2.1. Survey questionnaire 
 
The sample questionnaire (adopted fromLiou, 2008) was piloted and adjusted to the needs of this study 
(Tables 1, 2 and 3 in results section shows both the questions and the participants’ answers). The questionnaire was 
divided into two sections:  
- Section A: Eight questions (A1 to A8) which were derived from the components of NNS English teachers’ 
professional identity and focused on teachers’ perceptions of the social status of their job, their evaluation 
and commitment to their job, and their perceptions of their students’ attitudes towards their teaching. 
- Section B: Eighteen questions to understand 1) respondents’ attitude towards language proficiency of 
different users in different contexts, in the aspects of grammar and pronunciation (8 questions); 2) their 
preference in their teaching content (B9 to B14) and 3) whether the purpose of learning English is to 
achieve intelligibility in communication or to achieve language proficiency and accuracy (B15 to B18). 
2.2.2. EIL Information PowerPoint Presentation 
 
This was a 15-minute PowerPoint presentation based on Crystal (2003) to introduce the development and the 
concept of EIL, the emergence of new varieties of Englishes, EIL teaching implications which was presented to the 
participants (Outlineavailable in Appendix A). 
2.2.3. Interviews 
 
For this study, two interviews were conducted: 
- First interview question design 
The first interview questions (Appendix B) aimed at understanding the formation of teachers’ professional identity 
and their perception of professional competence. This was done before the introduction of notions of EIL to the 
participating teachers. 
 
- Second interview question design 
The second interview questions (Appendix B) paid special attention to examining the applicability of EIL from 
teachers’ perspectives. It aimed at understanding teachers’ reflections on the development of EIL and implications 
of EIL in teaching English, and how it may relate to their teaching practices and their perception of professional 
competence. 
2.3. Procedure  
To collect the data needed for this study, the researchers went through several stages: 
Stage1. Pilot study of questionnaire survey and interview questions. So, the modified questionnaire and interview 
questions suited the need of this research and Data was collected about the reliability and validity of the 
questionnaire.  This was done through checking whether the questions were clear to the participants, whether 
the length of the questionnaire was adequate to collect sufficient data for analysis, and whether the 
questionnaire lacked any important questions. The sample questionnaires were completed by seven participants 
from the target population.  
Stage 2.Administering questionnaire survey to the sample. Quantitative research is generally used for generating 
data reliability (Spratt, 2000). 
Stage 3.Interview about teachers’ professional identity. This was an opportunity to listen to teachers and their 
perspective and to support and enhance the validity of data collected through the questionnaire survey.  
Stage 4.Exposure to EIL and introducing the notion of EIL. This was actually the treatment (independent variable) 
the researchers gave to the participants. 
Stage 5.Final in-depth interview to collect participants’ reflections on the notion and samples of EIL, and how it 
related to their teaching practice and professional identity.  
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So, the research inquiry was enhanced through the use of combined research methods and for those participants 
who were not available to be interviewed or receive the treatment all the phases were done via internet, email and 
chat room and data were recorded and transcribed. In this study, the coded questionnaire survey, teachers’ responses 
to the first interview questions and in depth interviews provided rich sources of triangulation for validating the 
accuracy of the research findings. 
 
Regarding research ethics, the participants were informed that they can withdraw at any time during the 
process of the research project. Participants were assured that all the data collected were exclusively for research 
only, and their confidentiality was protected throughout the research project. No names (including personal and 
institutional names) were directly linked with any of the data or reports. All the participants were given pseudo 
names in the interview data analysis and discussion. All the interview data collection was recorded with the 
participants’ permission. Full transcriptions were sent to the participating teachers to be reviewed by 
them.Researchers paid attention to credibility and dependability by collecting data from as many contexts and 
situations as possible and using as two methods of data collection. Triangulation can aidcredibility, transferability, 
conformability and dependability. 
3. Results and data analysis  
Data were collected through both qualitative and quantitative methods including questionnaire and interviews 
and analyzed as follows:  
3.1. Analysis of questionnaire survey results  
An overview of respondents’ professional identity is presented from teachers’ answers to the survey 
questions. The questions all were based on the assumptions of teaching EIL. The results of section A in the 
questionnaire is presented in table 1. 
Table 1.Respondents’ perceptions of their profession 











A1 Teaching is a respectable profession. 32 60 8   1.76 
A2 I like the job of being an English language teacher. 52 44 4  1.52 
A3 I prefer to be an ELT teacher than any other 
profession. 
40 44 16  1.76 
A4 The sense of accomplishment from my work can 
compensate for the frustration. 
32 56 12  1.76 
A5 I like to participate in conferences or professional 
development sessions. 
32 48 12 8 1.96 
A6 My students appear to like to attend my class. 24 72 4  1.88 
A7 I like to participate in the public affairs of my 
institute. 
16 52 28 4 2.2 
A8 My institute appreciates my teaching performances. 16 52 28 4 2.2 
Note: Total number of respondent is 25. 
Researchers coded the questionnaire: “strongly agree” coded as 1, “agree” as 2, “disagree” as 3, and 
“strongly disagree” as 4. The mean score should be 2.5 for the distribution of a question’s answers to be normal. 
Lower mean scores skew toward 'agree' and higher mean scores skew toward 'disagree'. The distribution is skewed 
toward the ‘strongly agree’ side. The lowest mean scores were achieved in questions A2, A3, and A4. So, this group 
of teachers showed high professional self-esteem and dignity. They displayed a highly positive self-image of their 
role as an English teaching professional. They liked their teaching job, they enjoyed their interaction with students, 
and they were active in participating in professional growth activities.   
 
About 80% of the respondents intended to attend conferences or other professional development activities for 
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their professional growth. This showed their strong professional identification with their professional role. However, 
the highest mean scores were achieved in questions A7 and A8 which shows that although their interaction with 
institutes were not satisfactory they liked their job and prefer it than other professions. 
  
The result of section B in the questionnaire is presented in table 2. 
Table 2. Respondents’ expectations of English proficiency 











B1 ELT teachers should teach good pronunciation to 
students. 
60 40   1.4 
B2 ELT teachers should teach good grammar to the students. 60 40   1.4 
B3 ELT teachers must try to obtain accent-free language 
proficiency at all times. 
52 44 4  1.52 
B4 ELT teachers must try to speak English without 
grammatical errors at all times. 
32 52 12 4 1.72 
B5 I will expect my students’ pronunciation to be like 
standard English. 
28 52 20  1.92 
B6 I will expect my student to use English with correct 
grammar. 
28 52 20  1.92 
B7 People using English should try to speak accent-free 
English language. 
     
B8 People using English should try to avoid grammatical 
errors. 
     
Note: Total number of respondent is 25. 
Questions B1 and B2 show that teachers believed language proficiency was an important section of their 
subject competence and that they should teach Standard English in the classroom and that they paid equal attention 
to grammar and pronunciation. This result, also, showed that there is a strong link between their sense of subject 
competency and their professional role.  
 
From the respondents’ answer to B5 and B6, it can be understood that teachers still expected students to use 
correct English. B7 and B8 were deleted in the pilot study because the participants thought they were not about 
Iranian context in which there are no users of English as a second language. 
  
In Table 3, the second part of section B is presented in which the questions’ focus was on respondents’ 
attitudes towards professional competency and English users’ use of English.  
Table 3. Respondents’ attitudes towards professional competency and English users’ use of English 











B9 I usually choose textbooks published by English-speaking 
countries. 
44 36 16 4 1.8 
B10 If I want to integrate cultural materials in my English language 
class, it should be focusing on English-speaking countries’ 
cultures. 
20 40 36 4 2.24 
B11 ELT teachers should focus more on language knowledge than 
on the pedagogy. 
8 36 52 4 2.52 
B12 Native speaking teachers are more effective teachers for 
language students. 
4 28 60 8 2.72 
B13 I agree that if government or institute wants to hire native 
speaking teachers from English-speaking countries, they are 
better than Iranian teachers. 
4 24 60 12 2.8 
B14 The bilingual non-native speaking teachers learning English in 
an English speaking country are better models for students in 
learning English compared to NS teachers. 
32 52 12 4 1.88 
B15 Learning English is for communication purposes. Native-like 
pronunciation is less important. 
12 44 36 8 2.4 
1105 Zahra Masoumpanah and Gholam Reza Zarei /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  1100 – 1109 
B16 Learning English is for communication purposes. Correct 
grammar is less important. 
12 52 32 4 2.28 
B17 I will encourage my students to try to use English, not to mind 
native-like pronunciation. 
36 52 8 4 1.8 
B18 I will encourage my students to try to use English, not to mind 
grammar. 
32 60 8  1.76 
 Note: Total number of respondent is 25. 
Questions B9 and B10 address two major implications of EIL in teaching English. They thought that they 
should teach books written by native speakers which contained the culture component but they shouldn’t focus on 
cultural aspects of English-speaking countries. So, cultural knowledge was not as important as language proficiency 
to the respondents, in terms of subject competence. Questions B11 to B14 looked into teachers’ attitudes towards 
English proficiency and pedagogical competence in teaching English, and their attitudes towards NS teachers. The 
data analysis of this section contributed to our understanding of these Iranian English teachers’ professional identity; 
their confidence in their competence and contribution in teaching English, when compared with NS English 
teachers; their pedagogical advantage; and their emphasis on it for professional growth activities.  
 
Questions B13 and B14 were modified in the pilot study and the highest mean score was achieved in B13 
which shows teachers’ confidence in their professional competence. Questions B15 to B18 were about an argument 
in EIL: should the purpose of learning English be to achieve intelligibility in communication rather than to achieve 
language proficiency and accuracy? More than half of the respondents believed that the purpose for learning English 
was to achieve successful communication; standard pronunciation or grammar was not critical to successful 
communication (question B15 and B16) and they encouraged their students to try to use English as much as they 
could, regardless of native-like pronunciation or grammatical correctness (question B17 and B18). This contrasted 
with the results achieved before in questions B1 to B6 in which they emphasized teaching correct English. This 
tolerance of errors may be a strategy to motivate students to practice more for a better command of the target 
language (Liou, 2008).A closer look at the relationship between respondents’ positive perception of their teaching 
job and expectation of their native-like English proficiency as well as their students’ proficiency reveal a strong link 
between them.  
3.2. Analysis of first interview results 
The interview data were when transcribed without attempting to precisely represent pauses, fillers and 
vocatives in the transcription The qualitative research software NVivo7 was used in this study for categorizing and 
coding data, while allowing for a range of possibilities in ways to approach the data. This was to help make the 
coding process simpler and more efficient than traditional ways of doing the coding.  
 
The first part of the interview was about teachers’ initial training and their sense of professionalism as an 
English teacher. Participants contended different reasons for becoming English teachers. Some liked the job, some 
scored high in language in university entrance examination, some graduated from teacher training centres and some 
others couldn’t find another job. What was common among all of them was a good command of English, achieved 
before or during their training as an English teacher. These teachers’ professional identity was formed during their 
teacher training courses or after they started teaching. One of these teachers stated that “Since we had teaching 
courses in the teacher training centre, I think we know how to teach better than other teachers and those initial 
training made a huge difference between us and others”.(P 01) Another participant said, “I didn’t think of teaching 
as my future career at all. Just because my language score was very good at national university entrance exam, I 
became a teacher” (P 02). In all cases, what teachers studied before being a teacher, i.e., their professional 
competence prepared them to become a language teacher and contributed to the formation of their professional 
identity. Another aspect of teachers’ professional identity appeared in conflict with native speaker teachers. One of 
the participants thought that: “NS teachers may be more proficient than NNS practitioners, but this doesn’t mean 
that they are more suitable to teach.” (P 07) Participant number 08 believed, “We know what errors and mistakes 
students may have since we have the same language and culture.” (P 08) 
 
The way tests are constructed in schools and high stakes exams have become part of teachers’ expected 
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professional competence. That is, high stake exams are based on ‘standard’ English and the most important parts are 
grammar and vocabulary. Consequently, English cannot be taught and learned as an international language in Iran. 
Teachers clearly demonstrate an understanding of the general desire among people to learn ‘standard English’. This 
social expectation may have a strong influence on their sense of their subject competence, i.e. teachers should be 
able to deliver successfully the teaching of standard English, which in turn will exert a significant impact on their 
professional identity. Participants’ professional identity, as shown through these interviews, is shaped by their 
competency to meet these expectations.  
3.3. Teachers’ responses to the notion of EIL (second interview) 
After being introduced to the notion of EIL, pursuing native-like proficiency and English varieties and their 
consequences became the central issues of discussion during the second interview. From the observation of teachers’ 
responses, it was found that 18 participants showed a strong rejection to the notion of EIL (achieving native-like 
proficiency was not possible and not necessary) and its practicality in teaching English. In contrast, 2 participants 
questioned the native-like standard of the use of English as the key purpose of their teaching. Five others made a 
clear distinction between their role as an English teacher and their role as an English user. 
 
Most participants (P 04, P 07, P 09, P10, P15, P16, P24 and P25 for example) still wished to have native like 
proficiency. There is a strong link between their identity as English teacher and a good command of Standard 
English i.e. their professional competence. One of them believed, “We are teachers of English. Our pronunciation; 
accent, and intonation should be good enough to act as students’ models. We should not make grammatical 
mistakes”. (P 04) Another stated, “Why should students listen to other non-native Englishes?” (P 09) 
 
In contrast, another group of participants showed a very positive attitude towards the notion of EIL. They 
believe that the purpose is communication: “We are not that good in native-like pronunciation, so we cannot expect 
our students to speak like native speakers. When I teach, I don’t care much about native-like pronunciation or 
grammar as long as meaning is conveyed clearly.”(P 05)“Accent or grammatical problems are not a serious 
problem.The purpose is to convey meaning” (P 12) 
 
Two participants revealed a dynamic professional identity: a Standard English teacher in class and a common 
English user out of the class talking to NSs or when they were abroad:“Our job as an English teacher makes us 
believe that Standard English should be the guiding principle in our teaching. But this occurs only inside the 
class.”(P 08) 
 
However, they believed that, in Iran, English is just useful inside the classroom or in academic events and its 
only use outside the classroom may be when we talk to native speakers or live in an English-speaking country.  
While in the context of EIL, the English language is supposed to be a utilitarian language that mainly serves the 
communication of ideas among NNS users, not for communicating with native speakers (Graddol, 2001). 
4. Discussion  
The results of this study showed that the formative years’ experienceand students’ preferences in learning 
English were primary factors that influenced teachers’ professional identity and their sense of subject competence 
and these formed influential factor in the interaction between professional identity and teachers’ attitudes towards 
the notion of EIL. To my knowledge, this has not been discussed in the literature on Iranian teacher research. The 
questionnaire survey reports showed that the respondents had a strong sense of professional identity. They perceived 
that teaching English was a respectable job in Iranian society. The interview data also showed that the participants 
had a strong sense of their pedagogical competence in teaching English when compared to NS teachers. So, 
teachers’ positive self-image may come from their pedagogical competence in teaching English. 
 
The Iranian English language teachers under study considered teaching ‘standard English’ an important 
objective even though their pronunciation was non-native-like. They wanted their students to learn native-like 
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English and a strong and consistent commitment to standardEnglish among most of the participants influenced their 
professional identity and sense of subject competence.In addition to revealing their sense of subject competence, 
teachers’ interaction with institutional policies revealed a different side of their professional identity in which they 
intended to attend conferences or other professional development activities for their professional growth despite not 
being appreciated enough by their institutes. The data analysis shows that in Iran, many factors affect English 
teachers’ attitudes toward English, and some are challenging the acceptance of EIL.The data analysis showed that 
participants’ reflections on and responses to the implications of EIL were derived from their perception of their 
professional role and teaching competence, and their concerns for their students’ achievement in learning English. 
The first factor affecting the acceptance of the notion of EIL in Iran is that there is not a variety of English emerging 
in Iranian society, that is, English is not the medium used for local communication. The second factor is a strong 
commitment to Standard English and as a result teachers are expected to teach according to the norms. 
 
This study is in line withLiou (2008) in which teachers’ professional identity was affected by several factors. 
She found a pronounced hesitancy to use the notions of EIL as a guideline for English teaching among the 
participants because of problems which include teachers’ unfamiliarity with other English varieties, lack of suitable 
EIL teaching materials and being short of English teaching hours in the curriculum.Other existing studies of NNS 
teachers have mostly focused on teachers’ self-image or self-awareness, rather than putting them in the context of 
their institute and society. Any interaction must involve both self and the context. But, this study fill this gap by 
expanding the research scope to look at the other side of the interaction, finding that social expectations of the 
English teacher’s role does affect teachers’professional identity, especially their sense of subject competence.  
5. Conclusion  
“The main variable in determining the success of methodological innovation is teacher attitude. If teachers 
view a change as threatening, they will resist it; if they see it as enhancing their role or facilitating their 
performance, they will support it” (Tomlinson, 2005, p. 142). So, educational innovation, such as the 
implementation of the notion of EIL in teaching English will have to go through the filter of teachers’ endorsement 
(Tomlinson, 2005). With this in mind and assuming that the introduction of EIL may broaden Iranian language 
teachers’ view of their position and profession in world Englishes, the researchers launched and pursued this study. 
However, they came to this conclusion that students’ and teachers’ limited exposure to other English varieties has 
made the implications of EIL in teaching English a challenge. This study focused on Iranian English teachers in 
institutes since these teachers have more autonomy in choosing their teaching content and there is more possibility 
and flexibility for these teachers to consider the notion of EIL. However, the research findings revealed a rather 
challenging environment for the notion of EIL among these participants and that is mostly because English is not the 
medium used for communication in Iran. Thus, little opportunity is given to the English language to be developed as 
a local English variety in Iranian society. Little need is felt to improve the speaker’s command of English. The 
research findings have revealed the participants’ attitude towards native-like standard English. To most of the 
participants of this study, commitment to standard English as their language proficiency was an issue of identity and 
dignity in their professional role. Although NNS English teachers’ language proficiency was essential to their 
professional identity, the research findings also suggested that teachers’ sense of teaching competence was equally 
important to their sense of credibility of being an English teaching professional. The questionnaire survey reports 
showed that the respondents had a strong sense of professional identity. They perceived that teaching English was a 
respectable job in Iranian society, and they felt that students and the managements appreciate their contribution. The 
interview data also showed that the participants have a strong sense of their pedagogical competence in teaching 
English. 
 
What led the study to this conclusion was that teachers’ sense of their professional competence (what they 
have to know and teach) and their professional identity (how they look at themselves as professionals) may 
determine their attitude towards the innovations in their teaching. That is since they did feel themselves obliged to 
stick to Standard English and since they felt themselves competent pedagogically, they didn’t accept notion of EIL 
in their English teaching practice. On the other hand, spread of EIL reshaped their professional identity and 
perception of professional competence in that they looked at themselves as contributors withstrong sense of their 
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pedagogical competence in teaching English when compared to NS teachers. It made them think of themselves as 
confident in their competence and contribution in teaching English and emphasis on professional growth activities. 
They displayed a highly positive self-image of their role as an English teaching professional feeling free from focus 
on English-speaking countries’ cultures. 
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Appendix A. PowerPoint Presentation 
- Why an international language? 
o What is an international language? 
o What makes an international language? 
o Why do we need an international language? 
o What are the dangers of an international language? 
o Could anything stop an international language? 
o A critical era 
- Why English? The historical context 
- Why English? The cultural foundation 
o Political development 
o Access to knowledge 
o Taken for granted 
- Why English? The cultural legacy 
o International relations 
o The media 
o International travel 
o International safety 
o Education 
o Communication 
o The right place at the right time 
- The future of international English 
o The rejection of English 
o Contrasting attitudes: the US situation 
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o New Englishes 
o The linguistic character of new Englishes 
o The future of English as a world language 
o An English family of languages? 
o A unique event? 
APPENDIX B.Interview Questions: 
B.1. First interview questions 
1- Could you talk about how you became an English teacher? 
2- What makes a good English language teacher? 
3- What does teaching English mean to you? 
4- What do you enjoy most in your teaching job? 
5- What are the most difficult problems (or frustration) you have in your teaching job? Have you sorted out any solutions? 
How? 
6- How has your practice changed over time? 
7- Could you talk about what the goal of your teaching is? 
8- Could you talk about your students? 
9- Why do your students learn English? For what purpose? 
10- What’s your opinion about NS teachers? 
11- Do you perceive any differences between you and NS English teachers? 
12- Would you encourage your students to attend NS teachers’ classes? 
13- Is the department support for your teaching adequate? 
14- In your opinion, what do people think about learning ‘English’ in Iran? 
15- How would you see yourself as an English teacher, in terms of English as an international language? How much do you 
know about English as an international language? 
B.2. Second Interview Questions: The development of EIL: 
1- How would you see yourself as an English teacher, in terms of English as an international language? 
2- Given what you have learned from the EIL information session, could you tell me what you think about the notions of 
EIL? Will it cause any change to your teaching practice? Why? 
3- Would you be happy to accept EIL and ideas about variation and consequently change the way you view your own use 
of English? 
4- What do you think your students’ attitude is to whether or not you, as their teacher, speak like a native speaker or speak 
with an L1 accent? Would they mind? Would you mind? 
5- In thinking about spoken English, given our L2 is often influenced by our L1, would you mind if you spoke English 
with your L1 accent? Have you tended to work on developing an accent that is not recognisably Persian? 
6- What is your view about the importance of accent for you? 
7- Would you introduce other English varieties in your teaching? Why? 
8- If English is going in the direction of diverse varieties, do you think this diminishes the importance of standard 
English? 
9- Would it be more interesting teaching EIL (that is, an English that recognized variety depending on context) than 
formal English? 
10- Do you think it would motivate your students? 
11- Could the ideas of EIL be used to develop a new curriculum? Should they be used? 
12- Would you feel comfortable using EIL ideas (i.e. to teach, and accept variety) in your classroom? 
13-  What are the issues raised in the development of EIL for you in your teaching? Do you think the notions of EIL and 
teaching implications will be acceptable to teachers in your institute? Will it cause any change to your teaching? 
 
 
